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Redbridge Primary School School Evaluation Form 2022-2023 

 
School Context: 

1.Statistical information: 

• Redbridge primary School is a growing, larger than average, four form entry school with 878 full and part time pupils on roll, including an on-site nursery which caters for full and part 
time.  

• The school has expanded by one form of entry year on year with its new building provision to 4 forms of entry and we are now a fully 4 form entry school 
• The school is situated in a fairly affluent part of the borough, although there is evidence of this changing . The mobility of the school community has changed significantly over the past 

three years and we are now seeing more children arriving new to the country and new to the area. Increasingly, we are seeing more children who are arriving new to the country and 
we are their first school. We are also seeing a significant rise in children with additional needs, who are coming to our Nursery and Reception classes,  and often they are arriving 
without being known to external professionals and services and funding to support their needs. This is placing significant pressure on the budget and our ability to enable these children 
to achieve the good GLD scores of the past. We are addressing this through careful placement of additional staffing and by establishing alternative, specific pathways to learning for 
these children alongside our Nursery and Reception classes. 

• Redbridge Primary serves a diverse community .The proportion of pupils from minority ethnic groups and who speak English as an additional language is also much higher than average. 
• Pupils enjoy coming to school and this is reflected in the school’s good attendance and punctuality levels.   
• 7% ( 63 children)  of children are eligible for pupil premium compared to the national figure of 14.1% 
• 83 % of our children speak English as an additional language which is well above the national average. 
• 7.4% ( 65)  of our children have been identified as having special educational needs with 19 of these children in receipt of an EHCP plan. 
• We currently have 1 looked after child on roll in Year 6. 
• The school has commissioned a provider to operate a breakfast and after school club which ensures that children of working parents can start their day with a nutritious breakfast and 

are well looked after when school finishes. 
 

Year Group No on roll No of Boys 
/Girls Nos of PP 

 
Nos of 
FSM 

Nos of EAL 
5+ 

Nos with 
EHCP 

Nos of SEN 
Support 

Nos 
Children in 
Care 

Nursery 63 27/36 0     0 50 0 10 0 
Reception 120 63/57 2 4 87 2 13 0 
1 114 51/63 5 8 92 2 2 0 
2 109 53/56 12 12 100 4 9 0 
3 113 54/59 11 11 94 4 6 0 
4 119 63/56 10 10 96 5 11 0 
5 120 55/65 20 15 107 1 5 0 

6 120 65/55 13 10 80 2 
 

13 1 

• Data correct as of time of writing July 2022. 
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  2. Significant changes since the last inspection: 

• Since Redbridge Primary school was last inspected in 2013 there has been much change and turbulence especially in the leadership of the school. Two substantive Head Teachers have 
been and gone and the Governing body resigned in early 2018 and a new governing body elected and in place by Summer of 2018. They appointed a part time Executive Head Teacher 
to stabilise leadership whilst they successfully sought to appoint a substantive Head Teacher. School retained its Ofsted Outstanding status in a section 8 review in 2018. 

• Also, in this time, the school has now fully expanded from 3FE to 4FE 
• New buildings opened to enable expansion to 4fe from 2016 
• Permanent Chair of Governors in place from 2018 
• Reconstituted Governing body in place from 2018 
• Current substantive Head Teacher appointed in September 2019. 
 

3. Since the substantive HT and leadership team have been in place: 
• Senior and middle leadership structure established in September 2019 

• Two new Deputy Head Teachers appointed in September 2019 has helped to embed the leadership vision and improve organisational culture at the school 
• Internal Leadership coaching in place for all levels of leadership since September 2019 had helped to develop a succession plan for leadership which the school needs for it to 

continue moving forward and to sustain its outstanding offer to the local community. 
• Governor link champions established to better inform the whole governing body about teaching and learning across the school in September 2019. The roles were re-allocated 

following the lifting of COVID-19 restrictions and changes to the FGB in September 2022. 
• New Partnership with Greenwich University introduced from September 2019 to address the future recruitment and developmental needs of the school 
• School forced to close (apart from those children deemed to be vulnerable or whose parents were key workers) from Spring term 2020 to end of summer term 2020 and then again for 

most of the Spring term 2021. Synchronous work programmes were set in place to ensure connectivity was not lost and children’s learning was catered for and enabled at home.  
• TA’S are used as targeted support for children with SEND rather than being assigned to class groups as Sutton Trust research shows that this is a better use of their time and expertise 
• Liverpool Street Classroom created to enable an environment where children with autism receive interventions based on their complex needs from Spring 2022  
• Website overhauled and parent communication systems improved in October 2020 and again in 2021 enabling parents to gain a greater insight into what the school is doing and 

engage more effectively in their children’s learning. 
• Elected Parents Forum introduced from September 2019 has meant parents are more engaged and informed in how the school operates and intends to move forward 
• Post lock down (COVID-19)- CALM curriculum in place to ensure safe return to school for children and families in September 2020. This helped all children return safely and without 

pressure and this has significantly impacted on end of year outcomes. 
• Curriculum re-designed and in place from September 2021 (suspended because of COVID-19 in March 2020) is now impacting well and children are learning more and remembering 

more as the learning is better contextualised and sequential. 
• Google classroom platform introduced and effective in October 2020 to ensure learning can be continued in the event of another lockdown (COVID-19 requirement) 
• 30 hours provision introduced for under 5s from September 2020 which was identified as a community need. 
• LA recognise the excellent role SEND and inclusion plays in our school and Plans are now in place to build and manage an LA sponsored  Additional Resource Provision for children with 

communication and other related needs. This will cater for 28 children and will be introduced incrementally starting with 2 children in Reception and 2 children in Year 1 in September 
2023. 

• Our high expectations are now encompassed in the school’s mission statement RED (Resilience, Excellence and Determination) as well as our core values of Honesty, positivity, 
friendship, respect and resilience. 

• We are now oversubscribed in our Nursery and have had to expand the premises and increase the offer to our community to ensure we can also accommodate the need for 30 hours 
provision 



3 
 

 

OVERALL EFFECTIVENESS          Grade 2 Securely good in all areas and  
Grade 1 Outstanding in those identified. 

Senior leadership are relentlessly ambitious and consistently aim for improved pupil outcomes. Coherent and effective systems interweave all areas of school 
improvement work. Our safeguarding arrangements are highly effective. The quality of education at Redbridge primary School is securely good and better in 
some areas due to our rich, deep and stimulating curriculum which we have been able to further develop and embed this year. As a result, the outcomes in 
the KS 2022 SATS were  above and in some areas well above National average for expected and greater depth scores, and this despite the issues we have 
faced as a school over the last two years. The promotion of pupils’ spiritual, moral, social and cultural development underpins all aspects of children’s learning 
and their experiences at school, and is reflected in the 5 core values that the school actively promotes, evidenced in the way that pupils with challenging 
behaviour and those with significant additional needs are effectively managed and valued. There are high levels of engagement and enjoyment in lessons. 
Pupils who have been at Redbridge Primary school since EYFS make very good progress. Pupils with SEND also make very good progress from low starting 
points when compared to those with SEND nationally in spite of their more complex needs. We do believe the school has suffered because of the COVID 
pandemic, but because of robust and effective leadership we have recovered well this year and continue to do so. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

• There has been a significant rise in the numbers of pupils applying to come to our school with significant needs which reflects the picture that we ensure pupils with such needs always 
make good, and often better than good progress from their starting points. 

• At Redbridge we are bucking a local trend in that we do not have a falling roll as other schools in the local authority do, which again shows how popular we are in terms of the overall  
provision we offer as a school to our local community. 
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Quality of education                Grade 1 for attainment and achievement (as we remain at above national in almost all  
measured outcome areas.)  
Grade 2  for curriculum (we are refining the curriculum to further extend the depth of study in 
some foundation subjects. This is being combined with adaptations in planning to give more 
opportunities to demonstrate exceptional outcomes.) 
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Strengths - Intent and implementation 
The school’s vision and intent for its curriculum is clear and well-articulated; there is a common understanding of what is important for the school and these shared principles can be seen in practice.  
 
Our curriculum is carefully designed to enable our pupils to make good and better progress from vastly different starting points. We sequence content carefully through and across year groups to form a coherent 
journey, starting in EYFS. In order to achieve our goals, we have carefully planned our curriculum so that it has breadth as well as ambition. We follow the National Curriculum and have developed age-related 
curricular end points through progression documents in the core and foundation subjects. We build up learning in small steps and ensure pupils’ progress with careful assessment and targeted interventions. We teach 
discrete subjects in order to ensure the explicit understanding of subject specific knowledge and skills. As well as offering a broad and balanced curriculum, we focus relentlessly on improving core skills in reading 
and mathematics, which results in all pupils making good and some exceptional progress. Our subject leaders, most of whom are new to role,  are passionate, knowledgeable and supported in their roles with 
excellent CPD. Weekly staff training and a bespoke CPD package ensures that our curriculum is enriched by the wide-ranging training offered through the Maths hub, subject leader courses and CPD provided by the 
Redbridge Educational Partnership of schools, external consultants as well as provided by subject leaders themselves. All priorities for ̀ CPD are agreed at the start of each year and recorded as priorities on the school’s 
Quality improvement Plan. 
 
Our cultural context demands a strong focus on language acquisition and oral confidence. From EYFS to Year 6, there is an emphasis on talk through the use of talk partners, and we have trained our staff in dialogical 
approaches and strategies which encourages all children to proactively engage in lessons. Debating, speechmaking and drama are planned for to support and develop our work on communication and oracy  
 
Reading is at the heart of our curriculum. We believe in the transformative power of reading and believe in creating readers for life. The teaching of phonics and early reading is highly effective . Year 1 phonics has 
recovered well this year in spite of the impact of children in this year group having missed out so much in terms of their EYFS experiences due to the COVID-19 disruptions. We have worked closely with a senior 
consultant from the LA in order to drive and improve standards in reading. We aim to promote a love of reading for all children and there is a visible and burgeoning reading for pleasure culture within the school; 
pupils read for a variety of purposes and enthusiastically participate in reading challenges. More children reading for pleasure and levels of reading comprehension have improved as evidenced in end of key stage 2 
results. 

 
We have the highest expectations for all our pupils, especially the most disadvantaged, and are committed to closing the gap in attainment between high and low-attainers. We identify, support and track pupils 
(with a special focus on more vulnerable groups including those on FSM) Year groups meet three times a year in pupil progress meetings to ensure all targeted groups are on course to achieve their targets. Before 
and after school booster sessions in Key Stage 1 and 2 have ensured children have narrowed any gaps created by the pandemic and has contributed to the good and better end of year outcomes in 2022.  The 
success of this focus is evidenced by the fact that our disadvantaged pupils have performed in line with  our non FSM6 pupils by the end of Key stage 2 and are also above national expectation. Teachers adapt 
curriculum planning to ensure that the needs of SEND pupils are addressed. The school further supports SEND pupils through speech and language groups, led by the newly created SAL support staff team. This 
enables these children to make effective progress from starting points. 
 
We are committed to developing our pupils’ cultural capital, equipping them to be educated citizens throughout the taught curriculum and beyond.  We have a rich programme of school visits to support this aim, 
including The Houses of Parliament, Tate Britain, British Museum, Natural history museum, Great Fire of London monument and many local visits are planned to enhance what the children are learning in the classroom. 
We also invite visiting drama and history groups into school such as the Stone age man, Road Trip USA, Florence Nightingale, and Redbridge music services showcases music in a termly assembly for the children so 
that the children can begin topics with wow experiences. This stimulates their thinking from the very beginning of the topic and enables them to remember more of what is subsequently taught. A large after 
school and lunchtime clubs and activities offer also helps to promote this with our children beyond the curriculum. Clubs such as debating enable the children to promote and practice democratic processes and 
also give children a voice. Punjabi, Bengali and Urdu clubs give access to other cultures and languages that are spoken in our school, community. Choir, Art, drama and coding clubs again add to the cultural capital 
thread in our school. 
 
Quality assessment procedures enable teachers to check understanding effectively and to correct misunderstandings. A newly introduced Learning and Teaching Policy which promotes the MARK, PLAN, TEACH 
approach from October 2022 is designed to ensure that the excellent practice of before can be refined still further, to ensure children continue to  make good and exceptional progress. Marking and quality questioning 
provides opportunities for pupils to make improvements and to deepen their learning. Planning for misconceptions is built in across the curriculum, which enables teachers to anticipate and address common errors. 
Independent learning  tasks are encouraged to provide teachers with assessment benchmarks from which they build learning. Because  of good, quality CPD on dialogical learning and the Dalton approach,  pupils 
take ownership of their learning.  As a result of this independence, pupils show an enthusiasm for learning and are able to articulate how to improve. Whole school data collection is kept to a minimum and is simple; 
teacher’s time is focused on planning and immediate feedback. Termly Pupil Progress Meetings through a supportive review process, ensures no pupil falls through the net. A lens is placed on pupils identified as 
struggling or coasting and they are targeted with effective support.  

Further areas to develop 
 To ensure that the new Learning and Teaching policy continues to ensure that all pupils make exceptional progress in all curriculum areas. 
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Impact (End of key stage data)  
The impact of the school’s curriculum can be evidenced in the high Key stage 1 and 2 results.  The attainment of the majority of pupils is good and in some cases exceptional; pupils make 
substantial and sustained progress, developing excellent knowledge, understanding and skills, despite low on entry points in the Early Years. End of Key Stage results show how we as a school 
are recovering from the disruption of the last two years and are above national at EYFS, above national in KS1 and significantly above the national by end of KS2 in all areas, ensuring all children 
are exceptionally well prepared for their next steps in education. 
 
The 2021-22 outcomes in all areas also show how effectively the school has narrowed gaps created by the COVID-19 disruption and how we are continuing to recover the learning for all children 
at all stages. 
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Further Impact 

• The variety and richness of our curriculum offer is further evidenced in the fact that the school has achieved the Gold Science Quality mark and silver arts Mark also.  
• Pupils with SEND are extremely well catered for, enabling them to make good progress as evidenced in end of key stage assessments.   
• Pupil premium children also do very well and their end of year outcomes for year 6 clearly show this especially in reading and maths 

Further areas to develop 
 To ensure the improved Learning and Teaching policy and approach builds on pupil’s prior knowledge and understanding in order to facilitate future learning in and across subjects. 
 To ensure that both GLD and Phonics scores in Year 1 continue to improve post COVID-19 and return to being well above national average.  
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BEHAVIOUR AND ATTITUDES                            GRADE 1 (highly positive learning culture and conduct of children is excellent)  

Teachers’ highly effective teaching and behaviour management results in pupils who demonstrate positive attitudes to learning and excellent conduct around the school 
 
Clear routines and systems ensure that pupils and staff understand the expectations for behaviour both within and outside of the classroom. In a recent whole school audit of behaviour and personal 
development by a school improvement advisor a child stated: “The teachers respect us and we respect them.” (Martin Tune report 30/1/23) Children at RBPS have a strong moral compass and understand right 
from wrong which helps to create the clam and purposeful atmosphere throughout the school. The school’s core values of Resilience, positivity, honesty, friendship and respect, provide a framework for 
thinking about behaviour and attitudes. Again, in the same audit a child stated: “ We live by them.”(Martin Tune report 30/1/23) Staff go the extra mile to get to know pupils and care for them as individuals. 
Close relationships between staff and pupils and a culture of mutual respect means that staff are able to diffuse difficult situations quickly. Despite the large number of pupils, the school environment is calm 
and orderly. Pupil’s attitudes in lessons and movement around the school are impeccable and there is minimal disruption to the school day. The Positive Behaviour policy sets out clear expectations for 
behaviour, rewards for good behaviour and consequences for behaviour incidents. Teachers log all incidents onto CPOMS and this is monitored by the Phase leaders. 
 
Children at Redbridge primary School demonstrate a highly positive attitude to learning and are motivated to improve.  This can be evidenced in the standard of work in books and by the quality of children’s 
work on display around the school, which is completed to high standards. The taught curriculum explicitly develops and nurtures skills of enquiry and challenge, leading to resilient learners. Incidents of disruptive 
behaviour are low. Where pupils present particular needs, the school works with a range of external agencies and with parents to support the pupils. Fixed term and internal exclusions are rare but when necessary 
are used appropriately and in line with the latest DFE guidance. The Inclusion team effectively support individual and groups of pupils who are on the SEND register for SEMH or who are at risk of exclusion. This 
ensures that children do not need to be excluded at RBPS (evidenced by 1 fixed term exclusion  being recorded in the last 3 years) School councillors are elected in each of the year groups and any concerns 
relevant to their year group can be raised by them with the HT/staff lead at two-weekly School council meetings.  
A well thought out and planned PSHE curriculum also supports behaviour and attitudes and ensures that this is constantly discussed in class.  
 
Diversity is passionately celebrated through our taught curriculum and across the wider school. We celebrate all religious festivals within our community and parents from multi faiths are invited in to conduct 
assemblies for the children to widen their experience of different cultures and beliefs. Relationships at all levels are positive because there is an atmosphere of mutual respect and tolerance, which is 
demonstrated and upheld by staff.  
 
Redbridge primary School has robust Positive behaviour and Anti-Bullying Policies. Pupils have a good understanding of what bullying is and how to deal with it as a result of high-profile anti bullying strategies, 
including assemblies and a curriculum focus. In the autumn 22 term there were 45 recorded incidents of poor behaviour, 3 identoified as bullying and 25 involving a single KS 1 child who is currentlybeing supported 
with a behavoiour plan.Worry boxes are placed around the school for children to express their concerns and worries in a confidential manner and these are checked regularly and acted upon  by the pastoral team. 
The teaching of the risks of online bullying and internet safety is also revisited regularly through assembly themes and the computing curriculum. Children are taught to manage relationships and to deal with 
issues such as stereotyping, bullying, as well as the dangers of social media through our PHSRE lessons. Regular staff training on tackling stereotyping and bullying ensures that staff deal effectively with any 
instances of bullying or use of derogatory language. Parent views about behaviour are positive as evidenced in the latest survey given to parents where 98% said they felt their children were happy at school, 
and 94% said their children felt safe at Redbridge Primary School .(September 2022) Pupil voice surveys evidence that pupils have a good understanding of how to keep themselves safe and report that they 
feel safe at school.  
 
A relentless  focus on attendance and punctuality has meant that attendance figures have improved and show a rising trend. Persistent absence rates have been high especially after the pandemic  but we are 
addressing this through incentives such as termly certificates, meetings held with the borough attendance officer, Head Teacher meetings with parents to discuss strategies for improving attendance. The school 
has a fulltime  member of staff who works closely with parents and external agencies to ensure that children are in school. Every Day matters is used as an effective strategy where classes are rewarded for their 
excellent attendance with non-uniform days at the end of term. At the end of each term children who have sustained 100% attendance are awarded certificates and recognised publicly in assemblies. The leadership 
team share a collective responsibility in following up on attendance concerns and regularly review attendance figures for their phase groups, meeting parents and providing targeted support to families where 
attendance is poor.  Where absence is prolonged due to medical needs, the school take a proactive approach to meeting with parents and creating specific care plans so that children can be reintegrated into 
school as soon as possible with minimal disruption.  No term time holidays are authorised and penalty notices are applied for persistent absence. Children who are persistently absent from school are discussed 
at weekly SLT panel meetings with phase leaders and a lens is placed on them to ensure that actions are put in place to narrow attainment gaps and to recover lost learning. Attendance is also a standing item on 
weekly SLT meetings which ensures all leaders are aware and can impact on improving this. 
 
There is a weekly achievement assembly with parents invited whereby pupils receive a Gold certificate and star badge for demonstrating the core values which encourages full commitment to them. 
Throughout lockdowns, staff were in regular contact with pupils and parents through Google Classroom, telephone calls and emails. 
the Safeguarding lead and SENCO  team regularly meet with all phase leaders to discuss vulnerable pupils, and strategies to support them and their families. 
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Further areas to develop 
 To ensure pupils continue to have effective strategies to support the well-being of themselves and each other.  
 To ensure that new members of staff continue to be effectively trained and inducted fully into the school’s behaviour policy and use of CPOMS 
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PERSONAL DEVELOPMENT                      Grade 2 (still need to effectively embed the clear plan that has been developed and ensure 
RSE, SMSC, PHSE and FBV are joined up through the curriculum and it is clearly mapped.)  

The school’s values (Resilience, Respect, Honesty, Positivity and Friendship) ) form the basis of character development of our pupils.  They are referred to across the school and are 
embedded in both staff and pupil’s daily interactions, enabling them to reflect and support one another. “The children are motivated by them” (Martin Tune 30/1/23) 
 
As a school that serves a richly diverse community, we take our responsibility to promote community cohesion, generate a respect for difference and individual rights seriously. Our 
curriculum enables pupils to recognise the valuable role that they play as citizens in British society. We promote the values of fairness and democracy through our curriculum as well as through 
our use of a 'mandated' model of a school council, in which children seeking to be elected as class representatives participate in hustings and voting processes. Class level council meetings 
and bi-weekly meetings with the Head Teacher provide opportunities for discussion and debate in influencing their experience of school and of learning as well as teaching pupils about 
the importance of democracy and the democratic process. Year 5 and 6 children are encouraged to attend a lunch time debating club which has helped to cement British values of democracy 
and freedom of speech. 
 
Our geography curriculum casts a light on global citizenship, including the role of democratic advocacy for change. Throughout the curriculum, pupils are taught that they are agents of 
change and are encouraged to take action.  
 
Our school is enriched by the different faiths in our school community, we teach an inclusive Religious Education curriculum that teaches pupils about the beliefs and practices of all major 
religious groups, and indeed the shared values that religion can promote in synchrony with core British values.  Our strong multi-faith approach to the school ethos and curriculum means that 
pupils are respectful towards each other’s’ faiths and cultures. Religious diversity is celebrated through the curriculum including assemblies, themed weeks, festival celebration visits to 
Places of Worship and talks with religious leaders in the community.  
 
The pupils’ sense of community is well embedded and children are actively involved in charity work and community development. This is exemplified in their regular participation in fundraising 
events and local community projects. The choir make annual trips to a care home for the elderly. Money is raised for Cancer Research, Red Nose day and Save the Children,  as well as local 
projects such as the Trussell Trust Ilford Food bank and our own internal food bank collection which is used to help our own families and indeed some staff members, in times of need. 
 
There are ample and wide-ranging opportunities for pupils to develop their talents and interests through a rich set of experiences. Half termly educational visits in each year group bring 
learning alive. The school works with numerous external professional bodies to enhance learning experiences such as , The Young Voices and The Jimmy Mizzen Foundation . A wide range 
of after school and lunch time clubs are oversubscribed. These have included: Chess, Punjabi, ballet, Bollywood dance, art, choir, debating, football, basketball and multi-sports. There are 
many opportunities for talented pupils in sport to participate in competitions across the borough and London. This year we have seen some of our talented athletes in Year 5 compete 
favourably in the local cross-country event at Fairlop water and we have a talented tennis player in KS 2 who competes at national levels.  
 
We care deeply for the health, mental-health and wellbeing of staff and pupils alike.  Early Intervention to address emotional concerns is a priority. The school’s pastoral team provides 
support for emotionally vulnerable pupils throughout the school. The establishment of the Pastoral team who are trained in ELSA techniques team provides targeted support through social 
skills groups. Children are taught to care for themselves both on and off line. All staff have access to the CPOMS Safeguard software to ensure any concerns are passed onto the DSL and 
Deputy DSLs immediately. Safeguarding and Health and Safety are standing items on weekly leadership team and phase meeting agendas and safeguarding is everybody’s business at our 
school. In a recent survey of Year 6 children around their safeguarding and well being 100% of the children asked said they could tell us how they adults at the school keep them safe. 
(October 2022)  
 
Mental Health and Well-being is embedded within our personal, social and health education (PSHRE) lessons, which are taught weekly. This supports our pupils to become healthy, 
independent and responsible members of a society as well as equip them with the knowledge and skills necessary to make safe and informed decisions. 
All year groups teach mental health and well-being as the first unit of the year in PHSRE lessons which enables the children to understand regulate and articulate their feelings thoughts and 
behaviours leading again to the calm and purposeful atmosphere that typifies our school. As a school we do not shy away from sensitive areas such as homelessness, stereotyping, addiction, 
racial bias, and discrimination as we want to give our children a platform to enable them to challenge and question the world around them. This is always taught in a culturally respectful way. 
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Further areas to develop 
 To create further opportunities for debate and discussions in order to facilitate a greater understanding of the values of the school and British Society. 
 To continue to ensure the school core values of Honesty, Positivity, Friendship, Respect and resilience enable pupils to play an active role in the school and wider community.   

 

 

 

LEADERSHIP AND MANAGEMENT          
Grade 1 for senior leadership as they have a clear vision and are ensuring all necessary changes 
are made sustainable across the schooland often in very difficult circumstances 
Grade 2 for all other areas as subject leaders are almost all new to post) 

 
The Head Teacher and leadership team have been instrumental over the last three years in ensuring that all staff share a clear vision and continue to drive improvements, challenging any 
underperformance and holding staff to account. 
 
We are an inclusive school; all stakeholders (including pupils, parents and governors) are engaged in school improvement.  
 
We have continued to secure improvements in teaching and learning,  through a rigorous system of  whole school self-evaluation which triangulates the monitoring evidence (which includes 
lesson observations, Pupil progress meetings with all staff, regular book looks and pupil voice aswell as reviewing and improving how we deliver the CPD to all staff at the school.) 
 
We also welcome and encourage external validation and this year we have worked closely with a senior LA advisor on making further improvements to our reading offer at KS 2 and have 
welcomed and actioned all improvement points she has made. In addition to this, we engage in peer reviews with an Executive Head Teacher from Tower Hamlets and he has given excellent 
advice on our wider curriculum and on school environment for learning. Our EYFS team and SLT  have worked closely with a national EYFS educator and again taken on board ideas for continuous 
improvements which has resulted in good outcomes in nursery and reception this year. This in addition to the wide range of external moderation we engage with, gives the senior leadership 
team a different perspective and continually challenges them to improve in all aspects. (all reports from such external validation are available to see)  
 
Leadership capacity and effectiveness is maximised through robust recruitment and clearly defined roles and responsibilities. All middle leaders are able to access leadership programmes 
such as NPQML and follow an internal programme instigated by HT and DHTS which has led to low staff turnover in the last few years.  
 
Leaders focus on providing excellent professional development  to all staff which leads to excellent outcomes for pupils. Staff subject, pedagogical and pedagogical content knowledge is 
consistently built on through harnessing external and internal expertise within the school. Professional development meetings are blocked around themes taken from whole school priorities 
on the Quality improvement Plan, and staff get to immerse themselves in this rather than dipping toes in one thing and then another which enables them to embed their learning, and these 
meetings are well received by all staff as evidenced in staff evaluations. All teachers have two whole school and one personal professional appraisal targets with training and feedback from 
lesson visits. Furthermore, SLT act as mentors for key members of staff on a 1-1 basis to help them to implement new initiatives such as the recently introduced Learning and Teaching Policy. 
The Head Teacher is a nationally trained leadership coach and has provided training to middle and senior leaders enabling them to take a more prominent role in delegated leadership tasks 
and whole school visioning. Staff feedback about their professional development is highly positive.  
 
The success of this can be measured in good and better end of year outcomes for all children. 
 
Leaders engage regularly with staff about the pressures they feel and prioritise staff well-being. Some of the workload/well-being initiatives include the following: 
• The workload expected of all staff is always purposeful and linked to improved, enhanced outcomes and experiences for the children and paper work is kept to a minimum, without 

impacting on children’s progress. 
• There is an annual calendar which is given to staff at the beginning of the year and this enables them to forward plan for certain professional deadlines, assemblies and performances. 
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• Leaders have created a climate in which staff are motivated and trusted to take risks and innovate in ways that are appropriate for their pupils. 
• Leaders protect staff from bullying and harassment as well as unreasonable or persistent complaints. 
• School continues to buy into a well-being platform which offers confidential counselling and other support services to school staff for free. 
• Meetings are kept to a minimum and are always properly structured with agendas and tight timings so that they rarely last longer than 1 hour. 
• Head Teacher operates an open-door session from 7am to 8am every day where staff are encouraged to drop in and share any concerns  which some staff have really utilised and this 

means that problems can be raised quickly and dealt with effectively.  
• The SLT are highly visible and accessible to staff and the Phase leaders are the 5th adult in the teaching teams. 
• A clear system for parents to raise issues which makes it clear that the teacher is first port of call but if issues persist this does get quickly accelerated to middle and senior leadership 

members to deal with so that teachers can focus on teaching and learning 
• Duvet days being awarded for two consecutive term’s 100% attendance 
• A “family comes first” approach from HT and other senior leaders so that staff members are given time earned in leu to visit their children’s school plays etc.. 
• Long service days are granted and awarded to LSA staff on a regular basis 
• Time for self-reflection at the end of each weekly staff briefing 
• Early closure on Fridays enables teachers to meet in teams to discuss and review the week that has gone and to plan for the week ahead with support staff 
• Nibbles and natter opportunity on one Friday every month where staff can stay and chat to each other “NO school chat allowed” and share nibbles that the school provides for them. 

(This has been brought back for September 2022 now that all COVID-19 restrictions are lifted.) 
• Chair of governors writes to all staff at the end of every term to congratulate and thank them for the excellent job they are doing for the children and the school 
• Head Teacher sends a weekly “Happy Friday” email to wish staff well and to urge them to rest and refresh at the weekend  
• Displays in corridors are only changed once a half term to show case writing progress for 10 targeted children and deadlines for this and all other professional deadlines are set in 

September and communicated to staff for them to diarise. We do not change or alter these deadlines so staff are always aware of the workload at any given point in the year. 
 
We do not off roll pupils and ensure that we are tireless in our support for pupils who have additional barriers to their learning and progress. They are supported effectively by staff including 
the pastoral team  to ensure they settle into school life and make progress in their learning. Our safeguarding culture is visible, robust and shared by all stakeholders.  Updates are provided 
on a weekly basis agenda standing items in Senior Leadership team meetings and staff briefings to ensure safeguarding is everybody’s business at our school. 
 
Governors are highly effective in evaluating, challenging and supporting the effectiveness of the school, leading to stable staffing, strong and effective financial management and consistently 
high pupil outcomes.  There has been large changes to the makke up of the FGB again this year but in spite of this  and because of effective leadership from the chair and vice chair, Governors 
regularly challenge leaders on quality of education to ensure the effective deployment of staff and resources, including Sports Premium and Pupil Premium funding. Improved pupil outcomes 
for disadvantaged pupils and the high percentages of pupils attaining expected and greater depth in KS2 in 2022 are evidence of impact.  
Governor visits, including the Champion Link visits ensure there is impact on policy and practice.  
Governors  participate in individual and group training, including safeguarding, finance  and the New OFSTED Framework. 
From September at least one of the FGB meetings will be held in school time so that Governors can see the school operating in a normal day. This will give them even further insight into the 
working of the school. 
 
Relationships with parents and wider community are very positive; This is a main priority on our Quality Improvement Plan and the school holds termly “Stay and learn” and in EYFS; “Stay 
and Play” sessions to actively engage parents in how the curriculum is taught in school. There are termly newsletters sent to parents by all year groups and in EYFS and KS 1 weekly 
newsletters keep parents engaged with curricular issues and wider school events.These are always well attended across the age phases.Furthermore, this has helped parents to know how 
they can support the school taught curriculum at home. Coffee mornings with parents of children with SEND are held regularly to effectively engage them in their child’s learning and to 
discuss their ongoing progress and next steps, regular termly workshops for parents to engage them in phonics, maths and reading enables them to support their children at home in these 
areas and this has helped to sustain good outcomes in these areas across the school.  A toddler group was established last year following the lifting of COVID-19 restrictions as this was 
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identified as a need for our community. It has enabled parents to meet and network and to prepare their children for Nursery. Our parents’ Forum is now long established and is instrumental 
in informing parents of whole school initiatives and provides challenge to the SLT which ensures we can move the school forward together as a community.  
 
 
Further areas to develop 
 To ensure all teachers (including new staff members) subject and pedagogical knowledge leads to high quality teaching and learning which is consistent over time, and kept up to date 

with most up to date thinking. 
 To ensure there continues to be well established systems to support staff well-being leading to highly motivated staff, and low staff absence. 

 
 

 

 

QUALITY OF EDUCATION IN EARLY YEARS            Grade 2  
The EYFS leader is uncompromising in her desire to sustain and improve outcomes. This has resulted in 73% achieving GLD in 2022. This represents excellent progress considering the very 
low starting points (the vast majority below typical EYFS baselines) and the fact that these children were at home almost entirely for the last two years and very few had access to any kind of 
nursery provision because of COVID-19. Despite staffing issues in the EYFS this year the leadership has been exemplary stepping in to ensure that the provision for all children in both nursery 
and Reception was uninterrupted and of a high quality. As a result of highly focused staff training, standards of teaching are very good. All staff are expert in teaching systematic phonics. 
The year 1 phonic check results are showing good recovery and the high impact of expert teaching in this area of our school.. The school was an early adopter of the new EYFS Framework 
ensuring it was ready for implementation when it became statutory in September 2021.  
 
Planning across all areas is both highly responsive and focused. There is excellent communication between Nursery and Reception thus ensuring the EYFS curriculum is taught in a logical 
sequence and progression.  Pupils are given regular opportunity to revisit and consolidate previous learning. All members of the EYFS team, including support staff attend and contribute to 
planning meetings. As a result, all staff have a very thorough understanding of the scope and purpose of learning activities. Pupils quickly learn to become active learners who are eager to join 
in and demonstrate curiosity, imagination and high levels of concentration.  
 
We pay particular attention to the development of language and oracy to enable children to become effective and confident communicators. We introduced the Nuffield Early Language 
Intervention (NELI) programme which is proven to help young children overcome language difficulties, in addition to the Box clever sessions carried out which promotes quality talk.  
Our outdoor provision has been a focuss for improvement and is now excellent, providing opportunities for pupils to consolidate and develop their learning skills further. 
 
The school has been highly responsive in catering for the growing number of children with special needs entering the EYFS setting. The SENDCO and EYFS team work closely together and with 
the EYFS advisory team at LBR to implement strategies and help children to make good progress from often low starting points  
 
Assessments are rigorous and accurate. The use of baselining in first three weeks ensures that teachers can plan high quality, purposeful learning opportunities that are tailored to the 
children’s identified needs. 
The EYFS leader regularly meets with her team and staff from other schools to moderate judgements ensuring consistency across the setting. Our most recent external moderation visit 
corroborated these judgements. Early identification of any SEND needs ensures all children make good and better progress from their respective starting points 
We also work with the early years advisory service in Redbridge to secure early interventions for children who need this. 
 
Safeguarding is a priority and underpins all EYFS practice. All staff receive annual refresher training followed by weekly updates. Last year there were no recorded breaches of statutory welfare 
requirements. 
Home visits take place for all children entering our Nursery and reception classes in the term prior to their entry,. This ensures a smooth transition and builds a good relationship with the 
families of the children who come here. 
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Transition is very well managed - a staggered settling in period and an effective key worker system enable pupils to feel happy and secure in their new environments. Good liaison and joint 
staff training between the EYFS team and Year 1 ensures that Reception pupils are well prepared to meet the demands of the next key stage. Indeed all Reception children engage in the 
whole school Transition week at the end of the term to ensure they are better prepared to transition into their new year groups and have met their key teachers and support staff before we 
break for the Summer holiday. 
 
Parents are regarded as part of the team and are engaged at every opportunity. They attend start of the year “Welcome to Reception” presentations as well as story sessions, and phonic 
workshops. We also hold termly Stay and Play sessions where parents are encouraged to spend a morning or afternoon in their child’s classroom to experience the expectations and to further 
support their learning at home. The EYFS lead is relentless in pursuing new avenues to develop home /school links and her “stay and play sessions” have proved extremely popular  
 
Staff are relentless in their desire to keep improving a strong provision and continue to drive improvement effectively by focusing on the foundation/pre-learning skills required to meet and 
exceed age related expectations. 
Further areas to develop 
 To continue to support parents and children to ensure children are “school ready” with a particular focus on skills to develop confidence and independence.   
 To further embed the new EYFS Framework and to continue to provide stimulating outdoor areas for all children in EYFS  
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